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School Vision and Mission

Las Lomitas Elementary School’s Vision and Mission Statements

Our vision is that Las Lomitas School will be an exemplary K-3 elementary school that meets the academic and social needs of each
individual. Our mission is to provide a foundation, with an emphasis on math and literacy, for all students to strive toward academic
excellence in order to become independent lifelong learners and positive contributing members of society.

School Profile

Las Lomitas School began as a one-room schoolhouse in 1904. It has grown from its modest beginnings to its current enroliment of
584 kindergarten through third grade students. Located in Atherton, the perception is often that our school is comprised of a
homogeneous population of high socioeconomic, high-achieving students. In fact, we have a diverse student population that
includes eight percent designated English learners, twelve percent students with disabilities, eight percent voluntary desegregation
program participants and a wide range of socio-economic groups including five percent economically-disadvantaged.

Being a primary K-3 school, our focus is to develop student proficiency in literacy and math. A dedicated team of administrators
leads the Las Lomitas staff. The administrators oversee the school’s vision to "be an exemplary elementary school meeting the needs
of each individual". Each faculty member creates annual professional goals that support identified grade level, school, and district
goals. Working in professional learning communities of six to seven teachers per grade level, the faculty collaborates regularly to
evaluate standardized and local benchmark assessments, and to establish goals to support our unique student population.

Our highly qualified teachers, recognized for their expertise, experience, and professionalism, meet regularly at grade level and
cross-grade level articulation meetings. During these team meetings, teachers focus on developing differentiated curricular units and
classroom activities to meet the needs of all students. In addition, they have ongoing conversations about the progress of students
identified for intervention programs and additional students who may need support.

The faculty continually improves their skills through ongoing professional development in literacy and math, including on-site
literacy coaching through our Literacy Collaborative, Teachers College Reading and Writing Project, Math Cadre, collaboration with
our Math TOSA, and participating in Math in Focus curriculum training. School and district staff provide ongoing training in
technology and data collection. Our behaviorist offers weekly trainings for our special education paraeducators. Collaboration at Las
Lomitas involves every professional, including teachers, specialists, and paraprofessionals, who use benchmark and grade level
assessment data, as well as standardized test data, to develop instructional practices and learning goals that promote student
success at all levels, and to meet every student’s social, emotional, language, and academic needs.

At Las Lomitas, our primary goal is that students meet Common Core State grade level standards by the end of each year. All
teachers and administrators are trained in instructional strategies and methods to effectively teach reading, math and writing.
Certificated specialists in music, P.E., special education and counseling, are actively involved in curriculum development and
instruction. Intervention programs available at Las Lomitas include English Language Development support (Language Lab), Math
Lab, Reading Recovery program, and reading intervention programs that assist students to maintain high standards and achieve
success. Special Education programs including Pre-K and K-3 SDC classes, OT, Speech and Language and our Resource program are
available to identified students. A credentialed teacher provides library instruction with the support of the district librarian. A
paraeducator and district staff provide teacher support in technology. A guest artist program supplements the classroom arts
program, and numerous parent and community volunteers guarantee that all students receive a balanced and engaging curriculum.
District administration and the Governing Board hire experienced, qualified teachers to teach all of our classes. Everyone at Las
Lomitas works together to provide a strong, balanced foundation so students may reach their highest potential.

Our commitment to early literacy instruction is reflected in our library, the hub of the school. The library is a welcoming place staffed
by a certificated teacher, an assistant and parent volunteers. All classes visit the library weekly and students frequently use the
library before and after school and during recess. The library teacher works closely with our literacy committee and teachers to
select books that support language arts instruction as well as author and genre studies at a variety of reading levels and interests.
Literacy instruction is further supported through our Reading Intervention Program, a key component of The Literacy Collaborative
instructional model from The Ohio State University. This model is a research-based approach to literacy with an on-site coaching
component. Reading Recovery's one-on-one instruction for first grade students who struggle most with literacy tasks and small-
group reading support at all grades (K-3) is provided by credentialed reading specialists.

Las Lomitas families are quite diverse. Fourteen percent (14%) of our students speak a language other than English. Fifty (50) of
The Single Plan for Student Achievement 30f 28 6/6/17



those students are designated English learners and receive English Language Development support in the Language Lab, our
intensive language intervention program. This program was created to provide a strong foundation in English, and to meet the
unique needs of newcomer students. When our English learners reach fourth grade, they consistently score above state and federal
annual targets for language proficiency. This achievement rate is a result of all classroom teachers being trained in language
acquisition instructional methodology combined with the Language Lab.

A high level of community involvement at Las Lomitas is integral to our success. Parents participate in the Parent Teacher
Association (PTA) and the Las Lomitas Education Foundation (LLEF). The LLEF provides financial support to help keep class size low at
a maximum of 24 students and to offer a variety of enrichment programs. Teachers invite parents into the classroom for volunteer
activities. The PTA provides Outreach financial support to guarantee equal access to every child at all school activities. Parents are
involved in committee activities such as the School Site Council (S5C) and the English Language Advisory Committee (ELAC). Student
involvement includes third grade students who participate in peer support and community service programs initiated by the school
counselor including Kindergarten Buddies (Kent Award recipient), Playground Buddies and school recycling. All students benefit from
a social skills program that emphasizes life skills. The school-wide conflict resolution programs, Second Step and Rainbow Kids,
promote social skills, cooperative learning and problem-solving. Our New Games (Kent Award recipient) lunch-time program offers
identified students an opportunity to practice social skills and improve physical abilities. Parents and the community are in strong
attendance at annual events including the Dance Festival, Pancake Breakfast, and Fun Run. Every other year, we host a special
Grandparents' Day to provide guests a first-hand experience in their grandchild's classroom. Widespread involvement from parents,
staff and community members allows us to support the social and emotional development of our students as well as provide a
rigorous academic program. .

Comprehensive Needs Assessment Components

Data Analysis
Please refer to the School and Student Performance Data section where an analysis is provided.

Surveys
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-year, and a summary of results

from the survey(s).

Parents are surveyed in a variety of manners at both the site and district level on current issues and/or school performance. Recent
survey topics included homework, the English Language Development program, district Strategic Plan Initiatives, Healthy Kids, and
parent education opportunities. Survey results are shared with the parent community and reviewed with SSC members. Faculty and
staff use survey data to make planning decisions. Teachers also complete surveys to provide input and improve on practices and
policies. Recent staff surveys included those regarding homework, all-day IEPs, professional development, district and site climate
and culture concerns, and use of technology.

Classroom Observations
This section provides a description of types and frequency of classroom observations conducted during the school-year and a
summary of findings.

All certificated teachers are evaluated through a formal process outlined in the collective bargaining agreement. New faculty are
formally observed three times per year, while permanent teachers are formally observed at least once every other year. The formal
observation process includes both written and oral commentary through a pre-observation meeting, the observation itself, and a
post-observation meeting. All faculty establish professional goals at the start of the year that are aligned with site, district and
Governing Board goals. All teachers are also informally observed on a regular basis through "walk-throughs". The combination of
the goal setting process and observations are used to support teacher growth and performance and to give constructive feedback
towards instructional practice improvement.
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Analysis of Current Instructional Program
The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 1965 and Essential Program
Components (EPCs). In conjunction with the needs assessments, these categories may be used to discuss and develop critical
findings that characterize current instructional practice for numerically significant subgroups as well as individual students who are:

¢ Not meeting performance goals
e Meeting performance goals
e Exceeding performance goals

Discussion of each of these statements should result in succinct and focused findings based on verifiable facts. Avoid vague or
general descriptions. Each successive school plan should examine the status of these findings and note progress made. Special
consideration should be given to any practices, policies, or procedures found to be noncompliant through ongoing monitoring of
categorical programs.

Standards, Assessment, and Accountability

1. Use of state and local assessments to modify instruction and improve student achievement (ESEA)

Available state and local data is used to plan and modify class instruction. Teachers meet as grade level teams to analyze student
data and form groups in language arts, math, and ELD instruction. At these meetings, teachers determine growth priorities for
the year, determine SMART goals to meet growth priorities, determine target students for intervention, discuss best teaching
practices, share and gather materials to support those practices, determine assessment tools related to SMART goals, and to
schedule follow up meetings to discuss assessment data and to modify instruction.

2. Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC)

Curriculum embedded assessments are used much like the assessments above. Teachers use the data to determine the needs
for reteaching and extended/enriched instruction. This may include students that need new groupings, differentiated
curriculum and materials, and modified teaching strategies. Curriculum-embedded assessments are also used for grade and
progress reporting to students and families. This is the fourth year the school is using Illuminate, an online data management
system. This system will help us manage local assessment data in addition to state data.

Staffing and Professional Development

3. Status of meeting requirements for highly qualified staff (ESEA)

100% of teachers are highly qualified.

4. Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional materials training on
SBE-adopted instructional materials) (EPC)

Professional development is planned and based on district focus areas that are related to Board goals. Professional
development has and will continue to be focused on Common Core State Standards implementation, with an emphasis on
writing, reading, math, and technology to support teaching and learning. Additional training is centered around
required/mandated topics. To support this training, there are two Professional Development Days annually, faculty and grade
level meetings.

5. Alignment of staff development to content standards, assessed student performance, and professional needs (ESEA)

Site administration and other team members administer surveys to ensure that trainings offered meet the needs of the
teachers. Trainings are also determined by site and district goals.
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Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) (EPC)

The district contracts with content experts to provide training and support. The district has an ongoing relationship with New
York Teachers College (NYTC) with whom we have contracted for training and coaching in the area of writing. There will also be
training this summer in the area of reading through a Reader’s Workshop Homegrown led by coaches from NYTC. Content
experts in technology have provided classes, workshops and follow-up support for teachers. The district has provided many
opportunities during summer for differentiated professional development in many topic areas. Las Lomitas School has two
teachers trained as reading coaches through the Ohio State University Literacy Collaborative. This year the district has also
funded two .40 FTE Technology TOSA’s and will contract to provide coaching in Math in Focus, the district’s K-5 Math
Curriculum. This year, two more teachers will be trained in Reading Recovery bringing the total number of classroom teachers
trained to 6 and a total of 10 staff members trained in all.

Teacher collaboration by grade level (kindergarten through grade eight [K-8]) and department (grades nine through twelve)
(EPC)

Grade level teams meet regularly to plan, collaborate, calibrate, organize and share ideas. One day each week, students attend
a shortened schedule to allow time for this collaboration time. District committees focussed on curriculum are comprised of
cross-grade level representatives K-5 and/or K-8.

Teaching and Learning

10.

11.

12.

Alignment of curriculum, instruction, and materials to content and performance standards (ESEA)

Grade level teams meet to align curriculum and instruction to the Common Core Standards. Teachers are released from class to
meet in grade-level teams to create lessons to implement the Common Core Standards. Teachers use classroom assessments to
evaluate student understanding and depth of knowledge. These assessments also help teachers identify needs for re-teaching
and intervention. All teachers work collaboratively within the grade level at the site and across the district to map standards out
in year-long plans. Teachers are reviewing existing assessments to align them to the Common Core. Curriculum materials are
selected from state approved series and supplemented by materials found through research to be effective in aiding students to
achieve at high levels.

Adherence to recommended instructional minutes for reading/language arts and mathematics (K-8) (EPC)

Teachers submit daily schedules at the start of the school year that adhere to all recommended instructional minutes in both
language arts and math. Teachers group students based on need to ensure students are exposed to concepts with sufficient
support and pacing. Site administrators make frequent informal visits to classrooms throughout the instructional day to ensure
that instructional minutes are being met.

Lesson pacing schedule (K—8) and master schedule flexibility for sufficient numbers of intervention courses (EPC)

Teachers work to create year-long plans and have time in team meetings to make adjustments to the plan where needed. In
addition, teachers have time during professional development sessions to collaborate and share best practices.

Availability of standards-based instructional materials appropriate to all student groups (ESEA)

Teachers are using materials adopted by the district and available on site to to give students access to Common Core standards.
Through grade level and district articulation, materials are shared and disseminated. In addition, our PTA, SSC, and the LLEF
support teachers by funding needed technology and instructional materials.

Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, and for high school
students, access to standards-aligned core courses (EPC)

Teachers use SBE-approved and Board-adopted materials in all subject areas. In addition, supplemental materials are used
when/where appropriate to ensure student learning is maximized. Reading intervention strategies are used with students who
demonstrate need. Math support/intervention is used with students who demonstrate need. SBE-approved math textbooks are
currently implemented.
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Opportunity and Equal Educational Access

13. Services provided by the regular program that enable underperforming students to meet standards (ESEA)

Instructional strategies such as 1-to-1 support, small group instruction, and individual instruction are provided by all classroom
teachers based on individual student needs. Students not meeting reading benchmarks are referred to the reading intervention
teachers for additional support. This support may be intensive 1-to-1 in the first grade Reading Recovery program or in small
groups K-3. Student progress is carefully monitored, allowing for students to enter and exit reading support groups over the
course of the year. Identified students at all grades may receive math support in the Math Lab. As with reading, students enter
and exit this program as they progress over the course of the year. Math Lab instruction may be provided on a 1-to-1 basis or in
small groups depending on need. Reading and math support teachers communicate regularly with the classroom teacher to
monitor students' progress. Identified English learners receive support in English-language acquisition in our Language Lab. This
program provides small group instruction for students at varying English-proficiency levels. Progress is carefully monitored
allowing students to exit the program when appropriate. If needed, a Student Success Team (SST) may be called to document
student strengths and needs. Parents are invited to be active participants in this process in order to develop the best course of
action to support each student.

14. Research-based educational practices to raise student achievement

Teachers at all grade level are trained in state adopted materials. Teachers utilize a balanced literacy model that includes guided
reading, systematic phonics, and Teachers College Writing workshop strategies. Math instruction incorporates the use of
manipulatives and hands-on strategies to develop a depth of knowledge. FOSS Science units of study are used to provide
experiential learning. Social Studies lessons incorporate engaging activities, often supplemented through field trips or school
assemblies. Instruction is provided in all curricular areas to provide students the higher level of rigor needed to meet the CCSS.

Parental Involvement

15. Resources available from family, school, district, and community to assist under-achieving students (ESEA)

Students benefit from community volunteers regularly in the classrooms. Class sizes are kept small, through funding from the
LLEF. English limited-proficient students attend Language Lab to accelerate language acquisition and cultural understanding.
Under-achieving students may receive support from math and reading specialists or from special education teachers and
therapists when eligible. A part-time school nurse is available to assist those with medical needs and provides consultation to
parents. Both the PTA and LLEF provide financial resources to ensure that at-risk students are able to fully participate in all
school activities. To aid students with homework, the Las Lomitas Homework Club is available four days a week, Tuesday-Friday.
If students do not respond to in class strategies and interventions, then an SST may be called to identify ways to identify needs
and develop a plan to support learning for individual students.

16. Involvement of parents, community representatives, classroom teachers, other school personnel, and students in secondary
schools, in the planning, implementation, and evaluation of ConApp programs (5 California Code of Regulations 3932)

Our community is involved as stakeholders in a variety of ways. These stakeholders help analyze data and make decisions about
school goals, action steps, materials, and funding. The following forums are available for stakeholder feedback: SSC meetings,
PTA meetings, Grade Level Team/Faculty meetings, district-wide professional development opportunities and District English
Language Advisory Committee Meetings.

Funding

17. Services provided by categorical funds that enable underperforming students to meet standards (ESEA)

Limited categorical funding is used to provide support to underperforming students through researched-based, targeted
intervention informed by assessment results. Interventions are provided throughout the school day. Classroom teachers, parent
volunteers, and administrators help support these efforts. A variety of materials and instructional practices are implemented
including: small group instruction, 1:1 instruction, leveled groups and intervention strategies.
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18. Fiscal support (EPC)

The programs at our school are supported by the General Fund, Title |, Title Ill, PTA donations and LLEF donations.

Description of Barriers and Related School Goals

Possible underlying causes of lower performance by English Learners and socioeconomically disadvantaged students are
demographics, language barriers, poor attendance, limited academic background knowledge, transiency, geographic isolation and
limited home resources for support.

School Goals include:

1. Increase the percent of students meeting or exceeding grade level benchmarks in reading, writing and math as measured by site-
level assessments.

2. English learners will increase by one proficiency level as measured by CELDT scores and redesignation criteria.

3. Third grade students will participate in taking all parts of the CAASPP test. Students who have been in the country for less than
12 months are exempt from the English Language Arts component of the CAASPP.

4. |dentified at-risk students will receive appropriate interventions and services.

The following interventions will be provided to all identified students and specifically targeted to English learners and
socioeconomically disadvantaged students:

Language Lab supplemental instruction for limited-English proficient students

Math and Reading intervention instruction for students not meeting grade level benchmarks

Homework Club during lunch four days per week under the guidance of a bilingual paraeducator

Small group counseling sessions on friendship and social-emotional learning

Second Step and Rainbow Kids social skills and conflict resolution programs

New Games lunchtime activities two days per week to support social language development and skills

Summer School remediation instruction

8. Special Education services from the resource and special day class teachers, psychologist, occupational therapist, speech and
language therapists, behaviorist, physical therapist and adaptive PE teacher.

Noukwhek
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School and Student Performance Data

CAASPP Results (All Students)

English Language Arts/Literacy

Overall Participation for All Students

# of Students Enrolled # of Students Tested # of Students with Scores % of Enrolled Students Tested
Grade Level 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 181 167 169 155 169 155 93.4 92.3
All Grades 181 167 169 155 169 155 93.4 92.3

* The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability purposes.

Overall Achievement for All Students

Mean Scale Score % Standard Exceeded % Standard Met % Standard Nearly Met % Standard Not Met
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 2503.9 2524.5 61 72 21 19 11 5 7 4
All Grades N/A N/A 61 72 21 19 11 5 7 4
Reading
Demonstrating understanding of literary and non-fictional texts
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 63 63 27 32 9 5
All Grades 63 63 27 32 9 5
Writing
Producing clear and purposeful writing
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 54 69 37 26 9 5
All Grades 54 69 37 26 9 5
Listening
Demonstrating effective communication skills
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 45 53 51 46 4 1
All Grades 45 53 51 46 4 1
Research/Inquiry
Investigating, analyzing, and presenting information
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 56 62 36 35 8 3
All Grades 56 62 36 35 8 3
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Conclusions based on this data:

1. Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards for ELA.

2. More students exceeded the standard than all other categories.
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School and Student Performance Data

CAASPP Results (All Students)

Mathematics

Overall Participation for All Students

# of Students Enrolled # of Students Tested # of Students with Scores % of Enrolled Students Tested
Grade Level 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 181 167 174 159 174 159 96.1 94.6
All Grades 181 167 174 159 174 159 96.1 94.6

* The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability purposes.

Overall Achievement for All Students

Mean Scale Score % Standard Exceeded % Standard Met % Standard Nearly Met % Standard Not Met
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 2508.5 2528.2 60 71 26 20 7 6 6 3
All Grades N/A N/A 60 71 26 20 7 6 6 3
Concepts & Procedures
Applying mathematical concepts and procedures
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 77 81 16 15 7 4
All Grades 77 81 16 15 7 4
Problem Solving & Modeling/Data Analysis
Using appropriate tools and strategies to solve real world and mathematical problems
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 64 75 29 20 7 4
All Grades 64 75 29 20 7 4
Communicating Reasoning
Demonstrating ability to support mathematical conclusions
% Above Standard % At or Near Standard % Below Standard
Grade Level
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Grade 3 61 72 32 25 7 3
All Grades 61 72 32 25 7 3

Conclusions based on this data:

1. Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards in Mathematics.

2. More students exceeded the standard than all other categories.

The Single Plan for Student Achievement
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School and Student Performance Data

CELDT (Annual Assessment) Results

Percent of Students by Proficiency Level on CELDT Annual Assessment

Grade Advanced Early Advanced Intermediate Early Intermediate Beginning
13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16
1 11 9 11 63 36 56 13 27 22 13 18 13 9
2 7 8 27 40 17 27 40 33 27 7 25 9 7 17 9
3 46 27 44 23 47 33 31 27 22
Total 22 14 26 27 40 32 41 26 19 8 11 16 3 9 6

Conclusions based on this data:

1. 42% of students are limited-proficient; 58% are fluent proficient.

2. The greatest number of students are at the Early Advanced level.

The Single Plan for Student Achievement
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School and Student Performance Data

CELDT (All Assessment) Results

Percent of Students by Proficiency Level on CELDT All Assessments (Initial and Annual Combined)

Grade Advanced Early Advanced Intermediate Early Intermediate Beginning
13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16 | 13-14 | 14-15 | 15-16
K 29 33 28 25 18 28 25 12 10 4 6 10 17 30 23
1 11 5 5 5 32 30 37 9 15 16 14 15 32 41 35
2 8 11 18 29 11 27 29 28 18 8 22 5 25 28 32
3 35 24 32 20 32 21 30 28 16 5 21 10 16 11
Total 21 20 22 21 23 27 30 18 14 8 9 12 21 29 25

Conclusions based on this data:

1. More students score at the Beginning level on annual assessments than when initially tested.

2. Nearly half (51%) of our students score scored in the lower three levels.
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School and Student Performance Data

Title 11l Accountability (School Data)

Annual Growth

AMAO 1
2013-14 2014-15 2015-16
Number of Annual Testers 37
Percent with Prior Year Data 100
Number in Cohort 37
Number Met 31
Percent Met 83.8
NCLB Target 59.0
Met Target Yes
Attaining English Proficiency
2013-14 2014-15 2015-16
AMAO 2
Years of EL instruction Years of EL instruction Years of EL instruction
Less Than 5 5 Or More Less Than 5 5 Or More Less Than 5 5 Or More
Number in Cohort 52 0
Number Met 15 -
Percent Met 28.8 --
NCLB Target 22.8 49.0
Met Target Yes -
Adequate Yearly Progress for English Learner Subgroup
AMAO 3
2013-14 2014-15 2015-16
English-Language Arts
Met Participation Rate --
Met Percent Proficient or Above -
Mathematics
Met Participation Rate --
Met Percent Proficient or Above -
Conclusions based on this data:
1. Targets are not identified as NCLB has been suspended.
2. Thereis no AMAO 3 performance data for 2015-2016.
The Single Plan for Student Achievement 15 of 28 6/6/17




School and Student Performance Data

Title 11l Accountability (District Data)

Annual Growth

AMAO 1
2013-14 2014-15 2015-16
Number of Annual Testers 66 89
Percent with Prior Year Data 100
Number in Cohort 66 89
Number Met 54 58
Percent Met 81.8 65.2
NCLB Target 59.0
Met Target Yes Yes
Attaining English Proficiency
2013-14 2014-15 2015-16
AMAO 2
Years of EL instruction Years of EL instruction Years of EL instruction
Less Than 5 5 Or More Less Than 5 5 Or More Less Than 5 5 Or More
Number in Cohort 81 10 118 16 115 18
Number Met 25 - 33 9 41 9
Percent Met 30.9 - 28.0 56.3 35.7 50
NCLB Target 22.8 49.0
Met Target Yes - Yes Yes N/A N/A
Adequate Yearly Progress for English Learner Subgroup at the LEA Level
AMAO 3
2013-14 2014-15 2015-16
English-Language Arts
Met Participation Rate N/A
Met Percent Proficient or Above N/A
Mathematics
Met Participation Rate N/A
Met Percent Proficient or Above N/A
Met Target for AMAO 3
Conclusions based on this data:
1. Targets are not identified as NCLB has been suspended.
2. Thereis no AMAO 3 performance data for 2015-2016.
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Planned Improvements in Student Performance
School Goal #1
The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for

students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBIJECT: English Language Arts

LEA/LCAP GOAL:

1. Prepare our students to thrive in a globally competitive environment using a rigorous curriculum and innovative learning methods.
2. Create a dynamic environment to support learning.
3. Foster a culture that supports professional learning and continuous growth to ensure high quality teaching.

SCHOOL GOAL #1:

Increase the percentage of all students (including English learners, socioeconomically disadvantaged youth, students with disabilities and other identified students) meeting or
exceeding benchmarks in reading and writing.

Data Used to Form this Goal:

DRA benchmark assessments
CAASPP results (3rd Grade)
Survey of teachers and a faculty discussion around a needs assessment for Professional Development in Fall and Spring

Findings from the Analysis of this Data:

Results from the 2015 CAASPP indicate that 82% of our students met or exceeded standards for ELA.
More students exceeded the standard than all other categories with the exception of the listening.
Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards for ELA.
More students exceeded the standard than all other categories.

March 2014 local data reports showed 86% of students met reading benchmarks and 81% met writing benchmarks.
March 2015 local data reports showed 87% of students met reading benchmarks and 83% met writing benchmarks.
March 2016 local data reports show 89% of students met reading benchmarks and 85% met writing benchmarks.
March 2017 local data reports show 81% of students met reading benchmarks and 83% met writing benchmarks.
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How the School will Evaluate the Progress of this Goal:

. Developmental Reading Assessment (DRA) data collection at each trimester

. Progress report summary of students meeting writing standards

. Scoring student on demand writing samples

. Faculty and grade level meeting minutes

. Participant evaluations following PDD and other training sessions including grade level work during release days designed to ensure high quality teaching
. Reading Intervention Program annual data report

. CAASPP (3rd Grade)

NOOUubhs, WNE

Actions to be Taken L Person(s) Proposed Expenditure(s)
. Timeline . . X
to Reach This Goal Responsible Description | Funding Source
Continue Literacy Collaborative classes (45 hours) Sep. Plan w/Principal |Literacy Coaches Literacy Collaborative Program General Fund
and Focus Groups Oct. Begin classes Teacher Group Leaders $15,000
Mar. Report to
Principal
Provide professional development to implement a Aug. Training Principal District Professional Development General Fund
writing program aligned with CCSS Ongoing training Classroom Teachers $2,500 per teacher

Apr. Evaluate
Summer Training

Continue Professional Development in Early Fall plan with | Site Administration Ongoing support in General Fund
Reader’s/Writer’s Workshop faculty, Literacy Faculty Reader’s/Writer’s Workshop
Coaches, and Site Literacy Coaches

Administration

Increase Reading Recovery personnel to meet full Aug. New personnel |Principal $9000 for training per teacher General Fund

implementation level in place

Pilot CCSS aligned progress report Sept. Establish Curriculum & Instruction No Additional Cost None Specified
district committee Director

Mar. Provide draft |Teachers
report card
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Actions to be Taken L Person(s) Proposed Expenditure(s)
X Timeline . . .
to Reach This Goal Responsible Description | Funding Source
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Planned Improvements in Student Performance
School Goal #2
The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for

students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: Math

LEA/LCAP GOAL:

1. Prepare our students to thrive in a globally competitive environment using a rigorous curriculum and innovative learning methods.
2. Create a dynamic environment to support learning.
3. Foster a culture that supports professional learning and continuous growth to ensure high quality teaching.

SCHOOL GOAL #2:

Increase the percentage of all students (including English learners, socioeconomically disadvantaged youth, students with disabilities and other identified students) meeting
benchmarks in math.

Data Used to Form this Goal:

Site Math benchmark assessments
CAASPP results (3rd Grade)
Survey of teachers and a faculty discussion around a needs assessment for Professional Development in Fall and Spring

Findings from the Analysis of this Data:

Results from the 2015 CAASPP indicate that 86% of our students met or exceeded standards in Mathematics.
More students exceeded the standard than all other categories.
Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards in Mathematics.
More students exceeded the standard than all other categories.

March 2014 local data reports showed 81% of students met math benchmarks. *note: data prior to 2013 not available
March 2015 local data reports showed 83% of students met math benchmarks.

March 2016 local data reports show 80% of students met math benchmarks.

March 2017 local data reports show 81% of students met math benchmarks.
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How the School will Evaluate the Progress of this Goal:

1. Math assessment data (chapter tests, report cards, Math Cadre test)

2. Faculty and grade level meeting minutes
3. Develop End of Year Math Lab Composite Report

Actions to be Taken
to Reach This Goal

Timeline

Person(s)
Responsible

Proposed Expenditure(s)

Description Funding Source

Provide Professional Development in Math in Focus
curriculum and math instruction

Early Fall Plan with
Staff Developer
Late Fall 1st visit
Spring 2nd visit

Principal
Curriculum & Instruction
Director

Ongoing math support through General Fund
Staff Developer

Curriculum & Instruction

Pilot revised CCSS aligned report card Sept. Establish No additional cost None Specified
district committee Director
Mar. Provide draft |Teachers
report card
Credentialed Teacher(s) and Paraeducator to provide |Sep. Assess/Place Principal Direct Instruction to Identified General Fund
Math Lab intervention for targeted students K-3 students Math Lab Teacher Students
Nov/Mar. Status Math Lab Paraprofessional $196,521

report
May Evaluate
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Planned Improvements in Student Performance
School Goal #3
The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for

students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: Equal Access and Opportunity for Students

LEA/LCAP GOAL:

1. Create a dynamic environment to support learning.
2. Prepare students to be resilient learners and citizens who engage with, and contribute to, their communities.
3. Foster a culture that supports professional learning and continuous growth to ensure high quality teaching

SCHOOL GOAL #3:

Increase the number of opportunities for students and parents to participate fully in school events and maintain a positive school climate.

Data Used to Form this Goal:

Socio-economically disadvantaged and English learners perform at a significantly lower achievement level rate than other student populations.
Socio-economically disadvantaged and geographically-isolated parents do not attend school events at the same rate as other populations.

Sign in sheets that captures geographic information of attendees.

Survey of targeted families in to identify barriers for attendance at school events.

Findings from the Analysis of this Data:

Need to increase opportunities to provide information to Newcomers, particularly ELs, over the course of the year
Need to increase opportunities for parent education particularly to EL parents and those with students with disabilities

How the School will Evaluate the Progress of this Goal:

1. Number of parents attending education events

2. Discipline referral data

3. Number of classrooms reporting regular instruction using social skills curriculum
. Annual summary of counseling services provided

5. Attendance reports

6. Number of events/opportunities for Newcomers

7. Number of opportunities for reverse-mainstreaming

S
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Actions to be Taken
to Reach This Goal

Timeline

Person(s)
Responsible

Proposed Expenditure(s)

Description |

Funding Source

Recognize students who obtain R-FEP status.

No Additional Cost

DELAC
Principal
Classroom Teachers

No Additional Cost

None Specified

Offer training and support to new teachers to Sep. Status report Principal Provide training for new teachers None Specified
implement school-wide social skills curriculum May Status report Teachers and support current teachers

Second Step in all classrooms Counselor through teaching lessons in class

K-3; Rainbow Kids Program at K Support Staff

Increase Parent Education about social skill Oct-April Provide Counselor Communication through the None Specified

development and school culture

information/events

Lion's Roar, School Messenger,

May Evaluate SSTs, and personal contact

Implement Peaceful Playground lessons, games, and [ Ongoing PE Teachers Prep and planning time to create  None Specified
equipment; train faculty and staff. Classroom Teachers Professional Development
Provide opportunities to engage in Disability Ongoing SpEd Teachers No Additional Cost None Specified
Awareness presentations and reverse- Classroom Teachers
mainstreaming.
Increase Newcomer events for students. Quarterly Principal No Additional Cost None Specified

Counselor
Provide "welcome" packets and "buddy" contact to | Ongoing Principal No Additional Cost None Specified
all Newcomer families. Classroom Teachers

PTA

DELAC
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Planned Improvements in Student Performance
School Goal #4
The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for

students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: Meeting the Needs of All Students

LEA/LCAP GOAL:

1. Prepare our students to thrive in a globally competitive environment using a rigorous curriculum and innovative learning methods
2. Create a dynamic environment to support learning.
3 Prepare students to be resilient learners and citizens who engage with, and contribute to, their communities.

SCHOOL GOAL #4:

Increase the percentage of all students (including English learners, socioeconomically disadvantaged youth, students with disabilities and other identified students) meeting
benchmarks in English Language Arts, Math and Title lll Annual measurable achievement objectives (AMAOs) 1 and 2 (ELs only).

Data Used to Form this Goal:

CELDT results

CAASPP results

Title Il Accountability Results

Grade level benchmark results in Reading and Math

Number of students attending New Games and Social Skills groups
ELD Annual Report

Findings from the Analysis of this Data:

API growth for all students dropped in 2012-2013 from 954 to 943.

Results from the 2015 CAASPP indicate that 82% of our students met or exceeded standards in English Language Arts.
Results from the 2015 CAASPP indicate that 86% of our students met or exceeded standards in Mathematics.

Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards in English Language Arts.
Results from the 2016 CAASPP indicate that 91% of our students met or exceeded standards in Mathematics.

In 2012-2013 81.8%o0f our ELs made annual progress learning English (AMAO 1), exceeding the NCLB target of 57.5%.
In 2013-2014, 83.8%o0f our ELs made annual progress learning English (AMAO 1), exceeding the NCLB target of 59%.
2015-2016 data was not made available in AMAO 1.

The Single Plan for Student Achievement 24 of 28 6/6/17




How the School will Evaluate the Progress of this Goal:

Grade level math data analysis

Grade level meeting minutes

Teacher attendance at trainings and workshops
Social Skills Group summaries

Faculty meeting minutes

A o

ELD data analysis including CELDT scores and redesignation documents

Actions to be Taken L Person(s) Proposed Expenditure(s)
: Timeline :
to Reach This Goal Responsible Description Funding Source
ELD Teacher and paraeducators to provide Ongoing Principal Direct Instruction to Identified General Fund
supplementary instruction in the Language Lab. Classroom Teachers Students
ELD Teacher $182,224
Paraeducators
Math Lab teacher and paraeducator provide lessons |Ongoing Principal Direct Instruction to Identified General Fund
to identified K-3 students, particularly those who are Math Lab Teacher Students
socio-economically disadvantaged. Math Lab Paraeducator $196,521
Increase the number of Reading specialists to Ongoing Principal $9000 for training per teacher General Fund

provide intervention for reading support (Reading
Recovery and Small groups) in grades K-3.
* Note: This is also included as an action in Goal #1

Reading Specialists

Offer professional development opportunities to
increase expertise in and knowledge of curriculum,
instructional strategies and technology for English
learners and those with learning disabilities.

Sep. Survey needs
Oct-April Provide
information/worksho
ps

May Evaluate

Principal

Classroom Teachers
Special Education Staff
Teachers

Director of Curr. & Inst

Training during Summer and
School Year
$375 per day per teacher

General Fund

Offer resources to staff regarding special education
referrals, assessments and curriculum
modifications/accommodations for SpEd & full-

Sep. Survey needs
Oct-April Provide
information/worksho

Principal
Special Education Staff
Teachers

No Additional Cost

None Specified
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Actions to be Taken
to Reach This Goal

Timeline

Person(s)
Responsible

Proposed Expenditure(s)

Description

Funding Source

inclusion students

ps
May Evaluate

Training is available to specialist and classroom
teachers in teaching reading comprehension and
writing composition to students with Autism
Spectrum Disorder.

Sep. Survey needs
Oct-April Provide
information/worksho
ps

May Evaluate

Principal
Special Education Teachers

No Additional Cost

None Specified

Review and revise 1:1 technology devices as a way to
engage in learning in classroom settings. Provide
training for all faculty and staff in appropriate uses of
these devices in K-3 classrooms.

Sep. Training
May Evaluate

Principal
Classroom Teachers

Additional grade-level 1:1
technology device centers
$12,000

Training during Summer and
School Year - SIP
$1000

General Fund

General Fund

Investigate Mystery Science supplemental curriculum
for Science to blend NGSS with our current Board
Adopted FOSS curriculum.

Sep-May Supplement
FOSS curriculum
w/Mystery Science
January Provide
information to NGSS
team

May Evaluate
program

Principal
Classroom Teachers

S500 for site license

General Fund
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School Site Council Membership

California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be composed of the
principal and representatives of: teachers selected by teachers at the school; other school personnel selected by other school
personnel at the school; parents of pupils attending the school selected by such parents; and, in secondary schools, pupils selected
by pupils attending the school. The current make-up of the SSC is as follows:

Name of Members

Classroom
Teacher
Other
School Staff
Parent or
Community
Member
Secondary
Students

> | Principal

Alain Camou

Korenna Sinn
Sarah Chai
Lindsay Louie
Samantha Wood

X [X [ X | X

Ashley Fay
Maria Marchi

Becca Holland

Heather Aymami

S| X (X |IX | X

0 4

Numbers of members of each category: 1

At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom teachers,
and other school personnel, and (b) parents of students attending the school or other community members. Classroom teachers
must comprise a majority of persons represented under section (a). At secondary schools there must be, in addition, equal numbers
of parents or other community members selected by parents, and students. Members must be selected by their peer group.
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Recommendations and Assurances

The school site council (SSC) recommends this school plan and Proposed Expenditure(s)s to the district governing board for approval
and assures the board of the following:

1. The SSCis correctly constituted and was formed in accordance with district governing board policy and state law.

2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating
to material changes in the Single Plan for Student Achievement (SPSA) requiring board approval.

3. The SSC sought and considered all recommendations from the following groups or committees before adopting this plan (Check
those that apply):

State Compensatory Education Advisory Committee

Signature
English Learner Advisory Committee

Signature
Special Education Advisory Committee

Signature
Gifted and Talented Education Program Advisory Committee

Signature
District/School Liaison Team for schools in Program Improvement

Signature
Compensatory Education Advisory Committee

Signature
Departmental Advisory Committee (secondary)

Signature
Other committees established by the school or district (list):

Signature

4. The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content
requirements have been met, including those found in district governing board policies and in the local educational agency plan.

5. This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound,
comprehensive, coordinated plan to reach stated school goals to improve student academic performance.

6. This SPSA was adopted by the SSC at a public meeting on May 1, 2017.

Attested:

Alain Camou

Typed Name of School Principal Signature of School Principal Date
Sarah Chai
Typed Name of SSC Chairperson Signature of SSC Chairperson Date
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